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Abstract 
This study has been designed for investigating the life satisfaction of pre-school prospective teachers by their 
gender, class degree, choosing the department voluntarily (or not), type of graduated high school, number of 
siblings, socio-economic status, educational status of mother and father.The data was collected via “Individual Data 
Form” and “Life Satisfaction Scale”. The validity and reliability of the Life Satisfaction Scale was investigated by 
Durak et al. (2010). Study group consists of 427 (374 female and 53 male) preschool prospective teachers of Gazi, 
Dicle and Cumhuriyet Universities. According to the results of the study, it has been understood that choosing 
department willingly, educational status of parents, number of siblings and socio economic status are effective 
variables predicting the life satisfaction of preschool prospective teachers. There is not a significant difference 
according to type of graduated high school. Possible recommendations are discussed.  
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1. Introduction 
Studies that analyze the necessary qualifications for a qualified society and happy life have attracted many 
theorists throughout the history. While Aristotle  pointed out one’s  understanding his/her own potential was 
important for leading a happy life (and expressed this with  “eudaemonia” ), some Eastern theorists  pointed out the 
limitation of individual desires as an ideology that supported the equal sharing of the sources (Diener and Suh, 
1997:189; Michalos, 2007:8). 
Although theorists evaluate happiness as the most important motivation source of human behavior, they 
have focused on unhappiness for a long time (Yetim, 1991:68). Life satisfaction that was  put forward by Neugarten 
(in 1961) and individual well-being analyses that were part of the studies of Wamer Wilson (in 1967) were the 
earliest analyses in this subject. Thus, Wilson concluded that there had been a slight development since Greek 
philosophers  (Diener, Suh, Lucas and Smith, 1999:276; Dilmaç and Ekşi, 2008 :282).However,  happy generations 
are important factors for the welfare of  a nation (Moller,1996)  and this has directed researchers (since Wilson who 
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was the first researcher of the subject of defining happiness) to focus on concepts such as physiological well-being, 
individual well-being and life satisfaction that depict the happiness of individual (Akt:Tuzgöl Dost, 2007:133). 
Concepts such as positive affect, negative affect and life satisfaction that depict individual well-being have 
different definitions. While positive and negative affect  define the emotional part of individual well-being ,life 
satisfaction (that has a more specific position than others) includes constituents that people evaluate their lives 
cognitively (Diener, Oishi and Lucas, 2003:403; Diener, Emmons, Larsen and  Griffin, 1985:71; Diener, 1984).Life 
satisfaction is defined as  one’s evaluating his own life positively according to his own criteria (Diener et 
al.1985:71).Another definition defines it as  result that appears after  people’s comparing their life  with their 
expectations .Although there are different definitions in literature, general description is: life satisfaction shows 
one’s satisfaction that is the result of his/her decisions  about life quality and cognitive part of individual well-being 
(Dikmen, 1995:119 ;Özer and Karabulut , 2003:73). 
Individuals have different qualifications throughout their life; their necessities and expectations change. 
Individuals who try to fulfill daily responsibilities not only feel alienation and loneliness throughout technological 
(and fast ) changes but also try to live a happy (and healthy) life and have good relationships with others. Especially 
in occupations such as teaching which necessiate face-to-face communication,interaction,support and sharing; 
psychological well-being and harmony (coherence) are necessary qualifications (Keser, 2005:80; Şahin, 2008:1). 
Exhaustion is possible to appear if life satisfaction decreases because of different reasons (Özbey,2012:158). 
Attaining necessary qualifications during the preparation period and starting to work after that is very 
important for preschool education. Teachers are important role models for children after the family that is the place 
of their first interactions and relations. Improving life satisfaction (that teachers feel in their life) will play an 
important role on teachers’ performances during the first years. Analysis of life satisfaction perceptions of preschool 
prospective teachers and deciding negative factors are very important. This study is very important because of 
deciding the factors that affect life satisfaction of preschool prospective teachers and supporting them. 
2. Method 
 The research is a descriptive study. Study shows whether life satisfaction of preschool prospective teachers 
is affected by variables such as  gender, class degree, choosing the department  voluntarily (or not), educational 
status of mother and father  .Study group consists of  427 (374 female and  53 male) preschool prospective teachers 
of Gazi(N=155), Dicle(N=119) and Cumhuriyet(N=153) Universities. ‘’Individual Data Form’’ and ‘’Life 
Satisfaction Scale ‘’ were used for gathering data. 
 
Individual Data Form: Gender, class degree, choosing the department voluntarily (or not), educational status of 
mother and  father, number of siblings, socio-economic status of the samples are included. 
 
Life Satisfaction Scale: Its (The Satisfaction with Life Scale) (SWLS) original form was developed by Diener, 
Emmons, Larsen and Griffin (1985); ist reliability and validity (in Turkish) was analyzed by Durak et al (2010). 
Average point is 21.91,standat deviation is 6.16,internal consistency .81 and material-total scale correlation  changes 
between .55 and .63 in Turkish students. Confirmatory factor analysis show that scale consists of a factor and fitness 
indexes show  its reliability.  Scale would be used for  everyone over 16 (Durak et al,2010). 
 
 In data analysis process; independent samples t-test and Mann Whitney U tests were used for pair-wise 
comparisons of the data, where as One-Way Variance Analysis and Kruskal-Wallis tests were used for multiple 
comparisons.  
 
3. Results 
 
3.1. Life satisfaction / Gender 
 
Table 1. Independent sample t test related to points that  preschool prospective teachers got according to gender 
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Life Satisfaction Scale Gender N Mean Std. Deviation t df p 
Male 374 22,33 6,19497 2.205 425 .028* 
Female 53 20,28 7,23075 
*p<0.05 
According to Table 1, there is a meaningful difference in favor of females. (p<0.05). 
 
3.2. Life satisfaction / Class Degree  
 
Table2. One-way analysis of variance related to points that preschool prospective teachers got according to class degree 
 
 Sum of Squares df Mean Square F Sig.  Reason of Difference 
(Scheffe test) 
Between Groups 464,171 3 154,724 3,904 ,009 1.Grade -4.Grade* 
(1.GradeX=21.07) 
(4.Grade X=23.65) Within Groups 16764,279 423 39,632 
Total 17228,450 426  
*p<0.05 
 
There is a meaningful difference (p<0.05).According to Sheffe test (that was carried out to find the reason 
of the difference), there is a difference between 1.Grade and 4.Grade; this is in favor of 4.Grade., 
 
3.3. Life Satisfaction/ Choosing the department voluntarily (or not ) 
 
Table 3.  Independent sample t test related to points that preschool prospective teachers got according to choosing department voluntarily or not 
 
 Choosing without compulsion N Mean Std. Deviation t df P 
Life Satisfaction Scale Without compulsion 317 22,94 6,21991 4.942 425 .000* 
With compulsion 110 19,56 6,10839 
*p<0.05 
 
According to Table 3, there is difference in favor of student who selected the department without 
voluntarily (p<0.05). 
 
3.4. Life Satisfaction/ Type of graduated high school 
 
One-way Variance Analysis was carried out. According to One-way Variance Analysis, there is not a 
significant difference according to type of graduated high school (p>0.05). 
 
3.5. Life Satisfaction/Educational Status of Mother  
 
Table 4.  One-way analysis of variance related to points that preschool prospective teachers got according to the educational status of mother 
 
Life Satisfaction Scale Sum of Squares df Mean Square F sig  (Reason of Difference) 
Between Groups 725,613 4 181,403 4,639 ,001 *University (X=23.56)- illiterate (X=16.84) 
 Within Groups 16502,837 422 39,106 
Total 17228,450 426  
*P<0.05 
 
According to Table 3, there is a meaningful difference according to the Educational Status of Mother. 
According to Scheffe test (that was carried out to find the reason of the difference), there is difference in favor of 
(university) graduate mothers (X=23.56) against illiterate mothers (X=16.84)  
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3.6. Life Satisfaction/Educational Status of Father 
 
Table 5.  Kruskal Wallis Test related to points that preschool prospective teachers got according to the educational status of father 
 
 Educational Status 
of Father 
N Mean 
Rank 
Chi-
square 
df p Reason of the Difference   
(Mann Whitney U  test) 
Li
fe
 
Sa
tis
fa
ct
io
n 
Sc
al
e
Primary 169 208,95 16.222 4 .003* * University (x=150.39)> Primary (x=125.19) 
* University (X=135.23) > High School (X=107.36) 
* University (X=53.58)> İlliterate (X=12.88) 
* University (X=61.05)> İlliterate (X=43.68) 
* High School (X=72.76)> İlliterate (X=27.88) 
* Primary (X=88.19)> İlliterate (X=36.42) 
 
High School 138 202,15 
University 99 250,25 
İlliterate 4 77,50 
Literate  17 181,38 
Total 427  
*P<0.05 
 
According to Table 5, there is meaningful difference (p<0.05). According to Mann Whitney U test, life 
satisfaction of the children of university graduates is much higher than the others. Points of students whose fathers 
are high school graduates are higher than students whose father are illiterate. Points of students whose fathers are 
primary school graduates are higher than students whose father are literate. 
 
3.7. Life Satisfaction/Number of Siblings 
 
Table 6.  Kruskal Wallis Test related to points that preschool prospective teachers got according to the number of siblings 
 
 Number of Siblings N Mean Rank Chi-square df p  Reason of Difference 
  (Mann Whitney U test) 
Li
fe
 
Sa
tis
fa
ct
io
n 
Sc
al
e 
Only child of the family 3 385,00 17.426 5 .004* *Only Children (X=86) >5 and +5 (46.76) 
 
*1 sibling  (X= 91.25)> 5 and +5 (69.63) 1 64 254,60 
2 99 219,60 
3 114 208,77 
4 55 196,71 
5 and +5 92 190,97 
Total 427  
*p<0.05 
 
According to table 6, there is meaningful difference (P<0.05). According to Mann Whitney U test, there is 
difference in favor of the students who is unique or has one sibling against students who have 5 or more siblings. 
This shows that life satisfaction decreases if the number of siblings increases. 
 
3.8. Life Satisfaction/Socioeconomic Status 
 
Table 7.   One-way analysis of variance related to points that preschool prospective teachers got according to the socio economic status 
 
 Sum of 
Squares 
df Mean 
Square 
F Sig. Reason of Difference 
Sheffe  
Between Groups 711,435 3 237,145 6,073 ,000* *Middle class (X=22.45) > 
Low degree (X=18.26) Within Groups 16517,014 423 39,047   
Total 17228,450 426    
*p<0.05 
 
According to Table 6, there is meaningful difference (P<0.05). According to Scheffe test (that was carried 
out to find the reason of the difference), there is difference between middle class students (X=22.45) and low degree 
(X=18.26). Difference is against middle class students. 
 
4179 Didem Türkoğlu et al. /  Procedia - Social and Behavioral Sciences  116 ( 2014 )  4175 – 4181 
4. Conclusion and Discussion 
 
 Result of the study; Table 1 shows that female preschool prospective teachers’ life satisfaction scale points 
change according to gender and females’ points are higher than males’. This result is in coherence with Köker’s 
(1991) results (related to adults), Tuzgöl  Dost’s (2007) results (related to university students’ life satisfaction ) and 
Cenkseven and Akbaş’s (2007) results ( that put forward a meaningful difference as a result of gender related to 
individual and psychological well-being. Although some researches show difference according to gender, some 
doesn’t. Therefore, Tuzgöl Dost(2010), in her study comparing individual well-being and life satisfaction of 
university students of South Africa with Turkey’s, couldn’t find a meaningful difference according to gender. In 
addition, Wilson (1967) also expressed its slight effect on predicting happiness. These studies show that it is a slight 
variable. 
 According to Table 2, there is a meaningful difference in favor of 4. Grade. This forces us to think that they 
become more experienced; take responsibility and get satisfied. Because 4.Grade students are close to work and they 
choose more practical aims, they get more satisfied if they realize their aims. 
 According to Table 3, there is a meaningful difference in favor of students who have chosen their 
department voluntarily. Gündoğar et al (2007) expressed that life satisfaction, education satisfaction and good 
relations with educators are lower in students that have chosen the department in order not to be a loser than the 
students who have thought that they have chosen willingly. Serin, Serin and Özbaş (2010) showed that one of the 
most important determiners of life satisfaction is being satisfied with the department. This shows that life 
satisfaction is very high for students who have chosen their department and have been being educated (related) 
lessons willingly. 
    According to Table 4 and 5, there is a meaningful difference in favor of students whose fathers and mothers 
were graduates. Having analyzed the role of individual and familial characteristics on students’ life satisfaction, 
Çivitci (2009) expressed that while there is meaning different for family satisfaction (related to educational status), 
there is not for general life satisfaction. Students whose parents are (university) graduates are more family satisfied 
than students whose parents are primary school graduates. However, in this study there is a parallelism between life 
satisfaction and educational status. This forces us to think that graduating from a better school increases parent 
competency, affects attitudes of parents and relation between children and parents positively. 
     According to Table 6, there is a meaningful difference between students who are only child of their family 
or has one sibling and students who has 5 or more siblings. While Çivitci (2009) expresses that students who are 
only child of their family or has one sibling have nearly the same life satisfaction while their family satisfaction is 
better than students who have 4 or more siblings. This research especially showed low life satisfaction of students 
who have 5 or more siblings. This also showed that there is a negative relation between value and expectation of 
individual and level of satisfaction. It is understood that because love, sharing and communication decrease parallel 
to the increase of siblings, life satisfaction is also affected. This means that life satisfaction decreases if the number 
of siblings increases. 
     According to Table 7, there is a meaningful difference between the students of low socioeconomic status 
and high socioeconomic status. Some researches show that life satisfaction of students who feel their socioeconomic 
status better are higher. Chow (2005) showed the meaning effect of socio economic status on life satisfaction. 
Results Moller (1996); Tuzgöl Dost (2006); Tuzgöl Dost (2010); Serin, Serin and Özbaş (2010) are also similar to it. 
Similar to this, Dilmaç and Ekşi (2008) carried out a research on vocational school students and showed that 
socioeconomic status is an important determiner of life satisfaction. This research also expresses that socio 
economic status is one of the important variables predicting life satisfaction. All of these show that socioeconomic 
status is one of the effective variables predicting life satisfaction. 
   When the results of the study have been compared with other results, it has been understood that choosing 
department willingly, educational status of parents, number of siblings and socio economic status are effective 
variables predicting the life satisfaction of preschool prospective teachers. According to this result; guiding would 
play a better role for helping students to understand their characteristics, choosing a department they love and to be a 
happy member of the society. 
      In order to increase socioeconomic status, students would be helped with scholarships because 
socioeconomic status is a effective variable predicting life satisfaction. 
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 Multiple family education programs, media and press support, seminars, conferences would be more 
widespread so as to increase parent’s education level and to support inter-family relations. 
If related literature is analyzed, it is understood that variables which predict life satisfaction cannot be 
limited with demographic qualifications. Because of this, qualitative researches would be carried out to analyze the 
factors that affect life satisfaction of university students. 
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